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PROJECT SUMMARY

The purpose of this project is to improve the education of the

economically disadvantaged and of linguistically and culturally different

children of the two small towns of Breaux Bridge and Parks in St. Martin.

Parish, Louisiana.

In this parish the ancestral language still survives strongly in local

forms variously called Acadian, Creole, and Negro French. And there exists

in French Louisiana a distinct urge to maintain the French language and

heritage, as evidenced by the Council for the Development of French in

Louisiana.

Recent experience and research has shown that children learn best in

their mother tongue and that reading readiness develops first in a language

which is controlled orally. For these reasons French will be used as the

initial medium of instruction for French-dominant children, especially in

such areas as French language arts (including reading and writing up to the

appropriate level) and social studies, while the children learn to under-

stand and speak English and later to read and write it. English-dominant

children will naturally first learn to read and write in English while

acquiring an oral command of French and later literacy in French.

Alain focua.of the project is to enhance the self-image of the

French-speaking child through a school-wide and community-wide respect

for his language. It is confidently expected that children's success in

learning through their stronger language will lead them to be successful

in 'learning through both languages, and ultimately to become fully

educated bilinguals who are mutually respectful of cultural differences.
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Indian
Al Navajo

Cherokee
113-- Keresan

Other (spec.)....
'" Spanish
C Portuguese
D 14.2 French
F Chinese

Eskimo

H mssian
Other (spec.)::,

..

5.4_.

Per Cept

. 5

Number of students Bilingual
to any extent

not ;only listening speai :ing

spec.i comprehetsion ability
'No. e 'No.

.

. . . .



P3'
TABLE 1

CLASSIFICATION OF STUDENTS

CLASSIF' ON

LANGUAGE DOMINANCE

ENGLISH FRENGI TOTAL

&ACK

NOT BLACK
28

89

81

74

109

163

TOTAL 117 155 272

MALE

FEMALE

64

53

77

78

141

131

TOTAL 117 155 272

EXPERIMENTAL

KINDERGARTEN

FIRST GRADE
43

29

36

51

79

80

TOTAL 72 87 159

CONTROL

KINDERGARTEN

FIRST GRADE
28

17

31

37

59

54

TOTAL 45 68 113

13

March 1, 19 71



5.6 .lecruitment of Students:

0 - not specified
English Nother Tongue and Non English mother Tongue
Students are required to participate in the bilingual program

2 Only N-zar are required to take wograr.., 112's 2articipation
is voluntary

page 4

5.6 1
-

:- Students selec.i dTagcori.ngatoosome _eg:Yof project (in addit on to
language

5.7 Proportion of I' Join mroils in project area: see Chart C

n. s: not specified on the chart

5.8 Community Characteristics (mark ally that apply)
(% if more than one category, indicate percent for each)

inner city-ghetto,barrio
2 major city
3 small city, town or suburb
4 rural, farm
5 other (specify)

reservation

5.3 A. Socio-economic status of jr_ ExT participating students

(indicate specific percent of low SES)
B. Average family incaae, if Llentioned 7 f)
n.s. _not specified

5.10 Socio-econonamic .status of SIT 2articipating students
(indicate specific percent of low SES on the blank)
n.a. -not applicable (no MT)
00 -not specified

5.11 Proportion of migrant students in project
(Indicate specific percent)
n.s. -not specified

6.0 SOCIOLINGUISTIC STNEY

6.1 Project states that a sociolinguistic survey

s made
2 will be made
0 not mentioned

I for II for
;:;rout 9-Toul)

- X-

6.2 If a sociolinguistic survey was or will be made,
mark. all groups included:

I N-ENT II Lid

..:.

arents X k
2 hildren it:

teachers
....

4 community
5 others

.

.-----

.. -
(specify)

ro.5.5 A. 4 0 c

2 64
Par C.011 4Ik

5.10 _XIS_

5.11

6.2 I At
II I JC



5.8 tommunity Characteristics (mar:: ally that w.yolv)
(% if more than ore category, indicate percent for each)

inner city-ghetto,barrio %
2 major city
3 small city, town or suburb' I

.

4 rural, farm
5 other (specify)

reservation

5.9 A. Socio-economic status of 11-E XT participating students
(indicate specific percent of low Si)

B. Average family incaae, if aaentioned qq 7 f)
n.s. ...not specified

5.10 Socio-econonmic .status of =1' articipating students
(indicate specific percent of low SES on the blank)
n.a. - not applicable (no MT)
00 -not specified

5.11 Proportion of migrant students in project
(Indicate specific percent)
n.s. -not specified

6.0 SOCIOLINGUISTIC SU:VEY

6.1 Project states that a sociolinguistic survey;
I for II for

l-aZiaroup 7 1` group

was made )(

2 will be made
0 not.ment'oned

6.2 If a sociolinguistic survey was or will be made,
mark all groups included:

IN-or II ild
)V

2
,E

arents
hildren )( :4:1:
teachers

4 community
5 others

(specify)

5.8

5.9 A.
LI %

E.A142. 64ev- colt r
5.10 ...1"14.S...

5.11

6.2 I _I 2.
II I

6.3 Language dominance of N-- ,IT groups (chec:: 40arents, EXchildren, C teachers
will be determined by the extent each language is used in different donains
through various means of communication.

,.)., ,, 1e.g. specify extent descriptively: never, sometimes, always r 1 A

7., ...3

USE NON-ENGLISH LANG . USE ENGLISH C

LISTENING SPEAKIN1 IELDINGIria MTim LIST ING SPEALIN 2G FADING, W.ITINd"

1

1
DOISAINS:

1 Nome

2 Church
3 School

4 tors
5 Socializing
C., Neighborhood

7

8 iiagazines nevt
- .

9 Others

(specify)
,.,.

.. .... .

... ..... ... ..



pazo 5 -

6.4 If not included in survey, how was student's language dominance 6.4 I

determined? I II II a
ll-ETi Et i T

1331-inferred by use of surname EVC1/41. 04s
-...,.

2-established by formal testing of students ..A. X. CIL
3-assessed by informal means (specify how) _ ..

4-not mentioned how language dalinanca w
.._

as SQe. KeroS 5--a-- 6
-cletar..._neC,

,379.1CAY0 ..1R,WS47-i_DIN"04 l'e6.5 -_,....,,,,g.-: (check all that apply) 6.5_0
An analysis to determine if an interlanguage exists
in the community, (e.g., a mixture of two languages
which serves as a single system of communication for
a group of people).
1-yes
0-no

su...-voy includes itals covering:

6.6 N-DiT parents' attitudes toward maintenance of child's 6.6 II 4..0

N-EUT in particular domains of use or complete shift

(i165

English
1 yes
-no

6.7 EX parents' attitudes toward their children's learning
the N-ZIT language

1yes
0-no

6.8 Children's own attitudes regarding the second language 6.8 0
they are learning and the speakers of that language ( wit% 12 qt. a we. " la"
1-yes
0-no

6.9 If not included in survey how were parental and/or
community attitudes toward N-31T maintenance
determined?
1 -will. mot be assessed

-will-be assessed, method not specified

e_r.)
has been or will be assessed by method other than
sociolinguistic survey (specify how) elel. 1.5 +ip hytati rt..

6.10 1-After sociolinguistic survey is made, how does it influence 6.10
program? (specify) (e.g. transfer or aintonance instructional
programs) V15 k^) - A pp 411-"A Y Pr A-u-A

0-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by muber in each category:
(indicate non-English language in each box)

Language dominance not s ecified (if an information is not



yhic,1 serves as a single system Ci co:municallon
a group of people).
1-yes
0-no

si=e: includes itc::c coverinz:

6.6 II-MIT parents' attitudes toward maintenance of child's 6.6
aw

I.. .*

N...Fifr in particular domains of use or complete shift
English

I5yes
-no

6.7 EaT parents' attitudes toward their children's learning
the N-EZIT language

(9yes
0-no

6.8 Children's own attitudes regarding the second language
they are learning and the speakers of that language
1-yes
0-no

6.9 If not included in survey how were parental and/or
community attitudes toward N-ZIT maintenance
determined?
1-will not be assessed
-will be assessed, method not specified

16has been or will be assessed by method other than
sociolinguistic survey (specify how) (Vtitsfi.phrLi rt

6.10 1-After sociolinguistic survey is made, how does it influence 6.10
program? (specify) (e.g. transfer or maintenance instructional
progras) IN& 1-03t.6.$ - A frea i y IC fee. - A. v...4 '. i

0-not mentioned

6.8_ 0
wit% 101/4. ae"*. "11-7

6.9.

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by ratlber in each category;
(indicate non-English language in each bo;:)

01_ Language dominance not specified (if any information is not
, Hother tongie not specified specified, cross out that

?....._ not specified whether monolingual or bilingual heading and complete the
rest of the chart)

A-Nonolingual
U E Dom.

II
NEMT

114
E Dom

.------.-.--

'fir

TS

N=

E Dom
1 Doe

IN: .N=

IIN=__.. N=
- - --- - - , --

A Total timber B Total Number
lIonolingual

. .

7.1 No.I A-
I B

II A
II D
Iii A

B "
A
B _t.
N _S__

Lip

Total littlber
of Teaoliers

"nva.se. %.1.3 CAQ.SS Iv% +tcxcAllet3

TA"' P"14.1" gem\ 13
had cf.e.ctoAist-

ieack,i_rs f Frenck crow, Ia..
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7.2 Linguistic background of project aides
lindicate non-English language in each

1. __Language dominance not specified

2. -----Mother tongue not specified
Not specified whether monolingual

page 6

or paraprofessionals, by number:
bor)

(If any information is not
specified, cross out that

er bilingual heading and complete the
rest of the chart)

A monolingual B Bilingual
7.2

, A
No. %

I N-E Dom
N -s' T I B

011

II A
II E Dom II 3

ENT
IMMI11

IC016
II E Dom

1 N-Ea

A Total Number

I0
B Total Number

Monolingual Bilingual

N Total Number
of aides or
paraprofessionals

7.3 Languaae(p) used by bilineual proaraa tcaeLers:
(Nark all that apply)

cukssroon- +ear.% ers 4 ttufil%4 Ehslcsk arras;
1- Bilingual teachers teach in only one language

7.4

A
B -15 °A,
N

p 1.1

7.3, id

spec.; ist 1-co.cle..rts
1401. Fr

ilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

1b-only if native language is also their dominant language
1c-even if native language is 2121 their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

e

(Nark all that apply

1-Bilingual aides instruct in only one language

1a-Bilingual aides who instruct in only one language teach in
their dominant language, whether or not it is their native language.

tilingual=77-Uho instruct in only one 1=g. teach in their native Ding.:
lb-only if native lulguage is Axe their dulinant
1c--vr. if nativs..: language is not their dominant language

J. )1 ..4..es or aai.....,trY.:efecsa.c.:).als' 7.4

3



II E Dom
BIT

II E Dom
1 N-FAIT

1

I0
N Total Number

A Total Number B Total Number of aides or

Monolingual Bilingual paraprofessionals

--113-- -----1-0--

7.3 Language(s) used by 12' lingua1 prograu toaclIc::s: 7.311._
blark all that apply)

CA AAsroorn iiALAvs ta U.8tk 4 1-14. Eh SitSk artAS; Spas.: 4d; si 41u:ix-U.rS

1-Bilingual teachers teach in only one language '1401. Fire.r.cIN .

ilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

1b-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 ed bilin a nc,7=1-1 or par=e2eor,ionals. 7.4_ 07.-

(;lark all that apply

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language.
t. ilingualaarriks instruct in only ono 1,7.nr. teach in their native lang.:

lb-only if rr:tivc 1Lngu::.co is _leo thAr dcninant
if nntiw; language is not their dominant language

1-0 not specified

ilingual aides instruct in both their native and second languages
regardless of which is their dominant language.

p 3 4 C

0-language(s) used by bilingual Yr noci2:e0.

7.5 Cultural affiliation of teach -r aide re ect diector and evaluators
number and percent !lark all that apply Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Prof. Director D. Evaluator(s)No. %

r_tha6 A Fr Ch61 10 10 Fre.4, S

r ""- 140_ 3. IP a C

0 -not specified



7.6 Selection of 11-11iT_. teachers frork .local cortmunik pace
70-not specified 7.6 No. %

Nizaber of N-fliT program teachers from lccal comunity _...._ S:. at P.

and % ip_oof total N-$f 1T teachers.
Tars. ,A., gee. co randy of 43N.4 f rojc-r-k ..sci%ed s

7.7 Number and Proportion of teachers and aides of sane 7.7

cultural backrcppd as p-FIT, students
indicate soecific percent on the blank, or B

if specified descriptively,
A = teachers

1-few
2-some

B = aides 3-many
4-most
5-more than half
0-not specified

7.6 Teacher Zup.lifications - Training and e:.:perienco prior.
--(Indicate number of teachers with each qualification, 7
Indicate

h
if given)

no.'s

n.s.-cualiii.cations not spcified
0-previous courses not specified

1. teacher must meet a specified level of language proficiency on a

standardized proficiency test of the non -English language through

which (s)he will instruct
teacher must meet a specified level of corsaunicative competence in

the non - English language deteruined by a. structured intervieWfluaat:..ve-eno:y-

3.__,, __.previous teaching through H-31T (in country where it is a native/

language, in Peace Corps) oa...1-

4._previous teaching in local area/live in the catanity :potence

5.,,..courses in N-SIT language structure and usagg linsw sties or IPL trainin
courses in N-1., literatur9' or liteiacy in S:Dani,s-1

7.. :lust be bilingual
8.. _--any previous education through 11-ZIT/content of comses learned through

teaching :SL/audio lingual xoproach
10. _courses in methods of teaching N-1 :11T language/language development
11.__courses in methods of teaching i.ortent (e.g. math in
12. certification in En/or ezperience teaching
13.____certification in teaching N-fl IT

14._ cross cultural courses
15...._courses in the cultural heritage, values, deep culture of P.-ZLIT or

16.__ other clualifications, specify travel

8.0 STAFF DEVa.,OPlialT 8.1A 3
B

0-No staff training mentioned
:11h.e. project is offering Vajiing. for B. For Para-A. For
and _kr D..p.:ra.:2_rofc...§siona2..s in. the pyolos sionals
(mark all that apply)

n.s.-Training indicated, but nature not specified
1-English as their second language 3



7.8"

= aloes

4-most
5-more than half
0-not specified

Teac:npr. Qualifications - Training and c=perience priol;,tp, sokot

Tindicate number of teachers with each qualification,
if given)

no.'s

n.s.-clualifications not spcified

0-previous courses not specified
1. teacher must meet a specified level of language proficiency on a

standardized proficiency telt of the non-English language through

which (s)he will instruct
2. _teacher must meet a specified level of communicative competence in

the non-English language determined by a structured intervie;Vf14ency

3..._previous teaching through .1.4-EtiT (in country where it is a nativeinative-
1L:e

language, in Peace Corps)
4._ __previous teaching in local are live in the catmaity

con-
potence

5........courses in N-EIT language structure and usagq/ linguistics or FL trainin

6........courses in E-E literatur9' or, literacy in S-pa nish

7. 2.ust be bilinual
Taw previous education through 1.-EiiT/content, of COU1'S3S learned through

9. ......._courses in teaching ESL/audio linguAl cproach
10.........courses in methods of teaching N-EUT language/lan:;uage develay.aent

11...._courses in methods of teaching content (e.g. math)in N-EUT

12.____pertification in ESL/or er4perience teachin,-: NSL
13.........certification in teaching N-F-ALT

14.......cross cultural courses
15........flourses in the cultural heritage, values, deep culture of 11-711T or

raveloualifications, specify t

8.0 STAFF DEVZ.,OPIENT 8.1 A 3 j ii 4
B tin

0-No staff training mentioned

Ml :1711e.rat is offer.111.g. tTeillii.PEJP?: teachers A. For B. For Para-
ardler .oa;ca2.rofessional.s. illtlapfollowircs:Teac;iers prpfossionals ,
kmark all that apply)

n.s.-Training indicated, but nature not specified
1-English as their second language .,_...,...,

-The teaching of English as a second language__

1;

4: as their second language
The teaching of X as a second language_____,
.lethods of teaching other academic subjects
iethods of teaching other academic subjects
in ..7. .anguage

IIS r0.4P-4,4 #o Py.r.c..401. tAct.C. tgely
1/6.1 3Z. 4 pitrill pr oS t.SS 1 oNIM I A304142
3. Stated r:oals of .teacher training are: 8.2 II4i

t
If )t 7 $ Students

I N-EMT II EMT
1-Understandinrf of socio-cultural values and practices o) ._
2-Cross-cultural traininG

X

f:0-11 -14 3

3-Sensitivity to ethnocentricism and linguistic snobbery
4-Amareness o.L the sociel-emotional development 01

tategies for accomodating the different learning

styles 0.; Franck -spec ktrA Oftztare.ft
Strategies for cognitive development of
trategies for reinforcing the self-esteem of DE X
thods of cross-cultural teaching or teaching the

bicultural component
ormnlation of pupil performance objectives

thods of evaluation of pupil performance objectives

List specific courses if given (or Xerox and attach)
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8.3 Methods of Teacher Training: (Mark all that apply)

`.courses

-experiential, teaching supervised by master teacher
workshops where teachers offer suggestions to each other
use of video-tapes of teachersfor feedbac:: on how they are doing
-cross-cultural sensitivity training, t-groups

6-interaction analysis (e.g. Flanders system)
7-other (specify)
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8.4 Project provides released time to teachers and paraproffesion- 8.4 I

glajloripint lesson illlTiz077.11576-. not mentioned

8.5 Protect orovides for paraprofessional to receive course credit 8.5
toward eventual certification: 0-not mentioned
How? (specifyr-

8.6 Paraorofessional's role:

1-teaching whole class
teaching small groups
tutoring individually
clerical

5-contributing to ' bicultural component
how ? ....1..1.011.1.,........

Pit

8.6 23 ti

p311 C,

6-liaison with parents

8.7 TrailltAg-faPlojest ts421=A-APA-2AKAWSAAPISTOLLLja_giaga4: 8.7 A 1 2
(mark all that apply) A for teachers B for aides

0-not specified
1-University faculty
2-project's haste,: Teachers a C
3-project's teachers

4-other (specify)

no., %
8.8 Number and Proportion of_personnel aiving_teacher training_who 8.81 K5

are: 2-1" aleV
1-bilingual 3
2-bicultural

41
3-N-FliT (specify background) P (

8.9 Trainingig,rovided: 8.9
1-dvring a summer session
2-during the academic year
3-other (specify)

8.10 Extent of training:

Al-approximately equivalent to a
eollego course

2-more than one course
3-less than one course

4-other Cso_ecifv) _

D (indicate no. of hours)

5 _____,weeUy
6 monthly
7 bi-monthly

8.101c, _?
5-A44
6

7



als.for ioint.lesson olannin-7:

8.5 Project nrovides for paraprofessional
toward eventual certification:
How? (specify

8.6 Pararofessional's role:

- not mentioned

to receive course credit 8.5

0-not mentioned

1-teaching whole class
§teaching small groups
tutoring individually
clerical

5-contributing to bi:ultural component
how ? -

C.E 2 3 4

r 3 C

6-liaison with parents

8.7 Training_forproieot teachgaapLaaraprpressiopalgjagiven_44: 8.7 A 1 a:
(mark all that apply) A for teachers B for aides B

0-not specified
1-University faculty
2-project's liastei. Teachers .)(-_
3-project's teachers

4-other (specify)

fHa. C

no.

8.8 Number and Proportion of_personnel giving_teacher training who 8.81
are: 2 "T'

1-bilingual 3!.41

2-bicultural
3-N-7.1iT (specify back.ground)

8.9 Training is provided:
1-during a sl -ler session

2-during the academic year
3-other (specify)

8.10 Fatent of training:

Al-approximately equivalent to a
collego course

2-amore than one course

3-less than one course
4 -other (specify)

8.11 Number and Proportion of
3r:

0-not specified
1-100%
2-core than 75%
3-50-74%

4-25-50%
5-1-24%

9.0 TEACHERS' ATTITUDES

B (indicate no. of hours)

5 weekly
6 monthly
7 bi-monthly

teachers attendingtraillipg:
if specified Ilscriptively, indicate:
6-most

7-many
8-few
9-other (specify)

9.1 Teachers' attitudes are assesses. v, (Mar's all that apply)
0-not mentioned
1-to N-,SIT language or dialect

rto N-ENT students - expectations of achievement
o N-F,LiT culture

4-prior to participation in biliNival yroject

i
-after project training
after participation for a period of the in project

through a questionnaire
8-other (specify)
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8.10 k
4;

6
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10.0 STAFF PATTY :DNS

10.1 Staff ,)atterns: (marl: all that
0-not specified

can teaching
- cluster teaching

hared resource teacher
- other (specify)

apply)10 2 Staff:
ilingual teacher

2-2SL teacher 10.2
-bilingual coordinator

ides or paraprofessionals
-consultant psychotherapist
or guidance counselor

6-other (specify)
G fe,..c.ch.1 (3 re o..c.A.01-

10.3 (-Si.,10.3 Ilverazentuber of pnpilsj2ercicm.:
0-nut specified

pate 9

10.1 415___

11 41 7

10.4 Average nwaberof aides ol,paraprofeppipnalpperclass:
0-not specified

10.5 Axer4aCklIntelQt rIPR _Com pa rn-
Ecofespionalglpex clas:

0-not specified

10.6 i?.1199ALgAPin.
is Liven:

aindividually
in small groups

0-not specified

10.4

10.5

impils_hayilLILTIostdifficultyinlearning 10.6 14,24.!:5;

by:(?teacher

-special remedial teacher
(paraprofessional
6-parent tutor
7-older student tutor
()peer tutor
9-not specified
10-no special help given

11.0 INST_lUCTIOITAL 001XONMIT DU.,ATION E.:TEITT OF BILINGUAL CO1TONENT

11.1 Duration of BilinguaL Education (policy) I II

F-.aill lanLuaPe yill be maintained in 2.1-2LT741:

(mark all that apply')

0-not specified how long
1-as the alternative language of learning
for as long as desired

ID2- s the medium of instruction for special

subject mattar (e.g. culttral heritage)
3-only for the length of time necessary fc:7

the acquisition of sufficient English to
permit learning of academic content at an
acceptable level in English

NEW

II1

E D01
ENT "MIT

11.2 ilpy r3,ny..ypars. apes. 2spiect, stlate. is optirka1_ for, instruction
for, ; -;:42.1' .firoup th.rongh laprfcage. to continue?

0-not mentioned
if for a particular number of years

'z 6 r" " + -

11.1 I 2
II 2°:: pIS

II'
11.2



or _per c.
0-not specified

10.4 ityeraa.enpialppr. of...ailespLaarap
0-not specified

rofeApiana2..p. per class:

10.5 .1).Y.PA.a2.@...1.1.u4A.b.eL .D1 str. b 1i no. 1;11 (nr, para-
arofeffiRioRt.lpiRex_

0-not specified

10.6 :42PSjAlgAek,_
is given:

aindividually
in small groups

0-not specified

11.0 INSLIUCTIONAL

pujils having most diff _culty in learning

by:3.teacher
4-special remedial teacher
(}paraprofessional
6-parent tutor
7-older student tutor
()peer tutor
9-not specified
10-no special help given

COQ PONENT - DILATION 4 ,ND 2.',.:TENT OF BILINGUAL

11.1 Duration of Bilingual Education (policy)

n-.4IT language be maintained in -2,rograg:
(marl: all that apply
0-not specified how long
1-as the alternative language of learning

for as long as desired
s the ziedium of instruction for special

subject natter (e.g. cultural heritage)
3-only for the len;;th of time necessary for

the acquisition of sufficient iglish to
permit learning of academic content at an
acceptable level in English

I Ii

irc DOL
Nan'

10.6 142245+,5, sr

COMPONENT

Izi

E bou
LIMP NEIEr

11.2 How ,years_ does.2Folect for instKuction
group. through. II- IT laauua ze_ to continue?

0-not meiitioned
if for a particular nui.iber of years I
1 2 3 4 5 6 7 8 c; 10 11 In

a' a- a' a a ft...ea ,

(if specified in terms of a condition, please state it -
e.g. "if a child begins learning in 11-.17.11T and English in Pre-K,
N-MIT instruction should continue through high-school")

TVNrOuge t186 SLkoola 7:

Duration of Bilingual Education (in practice) (Isar:: all that apply)

11.3 :Second 1.Nruage_ 1 earn:41c. is introduces, in which grade:
code: C= N.A. (if no Eiff)

13= 14=
for each group IT . A. Pre -1 K 1 2 3 4 ;
I is -I; DOH
II IL' WU.

DOWNET

11.1
p IS P

11.2 13_

11.3 I _if.,
II

6- 7 8 9 10 11 12
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11.4.241.Pc11XYePt:DrYjP9:1:3411.))e.1.i)t.PA..t.P.P..fu.t3-117.e.D.jakigual

?log.rPLAthP.41Ai.CAPABYPA.;LAYe,..:. Ciilf.s.PqPific.0:T,PIP)
00 0 not grades 14 Voc.

code: (if no LIIT).opocified 1-3 4-6 7-9 10-12 13-college

.

training
I ::-.:: DM

41e- ---
II s--',> ix - ra7r-.

1I1-2!-ElOWNE-1111....

-.....

X
code: 13=College or University (Other professional training) 11.4 I 11-4

14=Federall State, or Private Vocational Job training II VA.:
Ii: Int_

projected 44.p.114. ,grade
11.5 Ili.IT11.5 Apeorld...1AreuAg.e .eP.rn.±-1111 1011.41gli_01. d.oPAPaPt: Ab.u.d.9.11.ts ±.§.

00 if 0 not grades

code: no WI' specified 1 2 3 4 5 6 7 8 9 10 11 12

II Eta )(.,..,
III N-IIirilE Dom ......... ....,....

11.6 Learning in their native language for Non-English dopipapt
students is ,..cliected_thyourth grade:

0=not specified/Grade 1 2 3 4 5 6 7 8 9 10 11 12

11.6 _,!sr-

11.7 The amount of instructional time in and through their native language
per lay for N-MIT students who are N-E dominant is

A
art

Se e% code: C=not specified rsnath s = science ss = social studies L-A-- lorvule a....k.

1000 P. E. z (3yrn

i 5'b per day

11.811.7 11.9

Total Min. per Subjects taught % of time per day of_ ..

thi.Qughilnalg
inatructidaof instruction day of any in native lang.

tillaIructial _______-_-_____,.... t1412P1:11311.11-4M

Pre 1;.1_,...
"-Pre t.

-,_.__..h5.___....,... _ .. ...E.5....... .__..Aief.,.44,110t _ t.i, A__ I, .. A_Q...i./.1_ . .... __. .
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12 12
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11.10 The amount of instructional time in and through their native language

for N-LIIT students who are English doninant is:

7

10.

code: 0 = not specified N.A. = not applicable, no N-ElITI E dom students

11.10 11.11 11.12

ian. per day Total Iiin. per Subjects taught % of time per day of

of instruction day of any in native lang. instruction
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INSTRUCTION

Numerical class composition for the 1971-72
school year will be about

the same as the initial year of program implementation.
However, this

year more careful consideration is being given to screening children for

French dominance. ,,For kindergarten level this screening was done at pre-

registration. It is anticipated the percentage of French dominant children

will go up to sixty-five or seventy per cent. Screening procedures were

based on four criteria with regard to the child being
presented with a

series of 10 questions or statements made in French. These criteria are

(1) if the child understands the question but does not answer verbally,

(2) if the child understands the question and answers in English, (3) if

the child understands the
question and answers in French and (4) if the child

does not understand the
question at all. A copy of the French Screening

Inventory may be found in the appendix.
(See Yero)c 5 6L- b )

This screening process was
undertaken to narrow the range of entering

behavior between French and English dominAt
children and to facilitate

the introduction of standard
French on a more intensive basis. In spite

of this, program planners continue to envision a wide range of entering

behavior within the target group.
Much more emphasis will be placed on the

introduction and utilization of standard French
which in many cases will

not be obvious to the child. This will be done to prevent the child from

experiencing any shame or discomfort when
communicating in his dialect.

For example, when a child asks a question in his dialect, his teacher's

response may be in non-technical but standard French. Staff personnel will

direct their energies to making the transition from dialect to standard
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French subtle as possible. This will be accomplished by introducing less

vocabulary and more sentence structure and pattern practices at each grade

level. Great stress will be placed on reinforcement by specialist teachers,

classroom teachers and aides. In addition to reinforcement of vocabulary

and sentence structure, serious attention will be given to other areas of

effective oral language such as correct pronounciation, intonation and

enunciation. The following chart is illustrative of the basic process.
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Project personnel are keenly aware that program duration is five

years, and that at the end of that period classroom teachers shouldbe

sufficiently oriented to bilingual instruction to assume this responsibility

under supervision. Therefore, extensive efforts will be concentrated during

the remainder of the program on training classroom teachers and aides on

the rationale, techniques and methodology of bilingual education. Through

frequent inservice sessions of regular classroom teachers and guidance from

the specialist teachers and associate teachers from France and the curriculum

specialist, the classroom teacher will gradually and progressively take over

more and more of the actual French instruction. The paraprofessional in

the classroom will receive much the same training and will be a capable

leader to direct the activities of children individually or in small groups

to reinforce or enrich areas of instruction in standard French. After the

five year period, it is the ultimate goal that the specialist teachers and

curriculum specialist will, as a result of the additional training and

inservice sessions for teachers and aides, do a minimum amount of teaching

and function primarily in a supervisory or consultant capacity. It is a

possibility that the specialist teachers may, because of regular teacher

turnover, have to resort to some classroom teaching and do more in the

area of training classroom teachers and aides, in addition to coordinating

and supervising French instruction in the classrooms.

Specialist teachers are striving for a higher degree of correlation

between regular classroom activities and bilingual activities. For example,

during the 1971-72 school year classroom teachers involved with bilingual

education will be requested to correlate their own units of instruction so
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that they parallel each other. Bilingual specialist teachers will then

correlate their French units sequentially with those of the classroom

teachers. Specialist teachers will meet periodically with classroom'

teachers and aides to recommend ways in which standard French may be rein-

forced during the non-French periods of instruction as well as to provide

concrete ways to enrich the standard French of those students who may be

grasping it more readily. Paraprofessionals, especially will be utilized

in this area. As the program progresses and the curriculum and methodology

becomes more stabilized, curriculum specialist and specialist teachers will

progressively devote more of their time training classroom teachers and aides

in the techniques of teaching basic standard French vocabulary and sentence

structure. In addition, specialist teachers will guide bilingual classroom

teachers in the selection of pertinent materials for instruction in standard

French.

The basic principles underlying bilingual education in this area are

the development of reading skills for the linguistically and culturally

different children, the enhancement of the self image of the French oriented

child through a school and community wide respect for his language and the

unfolding of a mutual respect for cultural differences. To accomplish this

heavy emphasis will be placed on the language arts. More emphasis this year

has been placed on the statemnet of specific performance objectives. Although

some overlapping is expected, these have been enumerated by grade level.

These objectives have been written with the idea that language is basic to

the development of thought and skill learning. Careful consideration has

been given to the conditions important in skill learning, namely, contiguity,
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practice and feedback. ,E A listing of the performance objectives may be
(acA Mt-rined)

found in the-appendix.] Review of these will illustrate that provisions

have been made to for adequate development of both cognative and affective

domains.

Some of the philosophy, techniques and approaches of Dr. Roach Van

Allen, noted advocate of learning to read through experience will also be

utilized. Dr. Van Allen comments in his book "Concept Development of

Young Children in Reading Instruction, "Children who learn to read through

experience will not progress through a system of predetermined skills and

materials. They must, however, develop certain fundamental concepts about

themselves and reading so that they will have a framework on which to

hang any skills they find functional and meaningful." Teachers in bilingual

education will, therefore, begin with the thoughts of each child as the

basic ingredient for development of linguistic competence in either language.

Periods of instruction will be extended at all grade levels. Since

kindergarten consists of a half day program, instruction at that level will

not be as intensive as at other grade levels. Because of the structional

flexibility existing at the K Level Language Arts and Social Studies will

be correlated. During one fifteen minute block the total class will participate

in the instructional process. This will be reserved for intensive exchanges

in the French language. Those children who relate better in their dialect

would verbalize with the aide in the classroom to progress from dialect to

utilizing standard French with some pride and confidence. At another ten

minute time period, efforts will be expanded to indidualized instruction

or work with such groups for either preparedness for English as a second
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language or reinforcement of standard French.

Paraprofessionals in the classrooms will be highly involved in

instruction at all grade levels. Aides will be utilized in the individualiza-

tion, reinforcement and enrichment of instruction. Friendship groups will

be flexibly arranged so that children may learn from each other as well as

from the aide or teachers. The aide may act in the capacity of monitcr for

discussions on topics of interest, for listening and telling activities,

to act as a model for story telling, to introduce sentence patterns that

were not in their natural speech on entering school and various other

activities which will elicit the terminal behavior stated in the performance

objectives. Teachers and specialist teachers will also function in these

friendship groups where the range will not be wide enough to discourage

participation or stimulate false confidence. These groups will operate

for short periods and will allow children to progress either in French. or

in English at their own rate.

Instruction in grades 1 and 2 will involve flexibility in organization.

Some of the instruction will take place when the whole class is together.

This arrangement would be used for activities such as reading stories and

poems, children telling stories to the class, introducing words and sentence

patterns, simple repetition, teaching structured song and movement patterns

in games, letter formation, to find words that are alike and etc, extending

experiences for storytelling through picture sets, films filmstrips, field

trips, playing rhyming games and singing songs that repeat words and word

endings, planning activities of the day and others.
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Other instruction will involve working with a small group for such

things as reinforcing readiness for English reading skills, enrichment in

standard French, letting children "read" with the teacher or aide from books

or charts that include their own contributions, taking dictation on chalk

board to illustrate, developing awareness of correct usage through conver-

sations about varying ways of saying the same thing, for example, a state-

ment made in dialect may be reworded in standard French.

Individualized instruction will also take place. This will be in the

areas of word pronounciation, sentence structure, furnishing additional

vocabulary for those children ready to assimilate more, sitting with a

distractable child to show him possibilities with materials available,

diagnosing specific linguistic disabilities in speech, communication, co-

ordination, time concepts, color recognition or keeping anecdotal records

for future study and for conferences with pupils and parents.

At the second grade level, especially, attempts will be made to

introduce reading in French. Since the children will have had some

vocabulary, more attention will be concentrated on correct structures,

sound symbol relationships and some formal reading.

Naturally, instructional pace may have to be modified to meet individual

and group needs. For many of the children, English may be the language used

in his home environment. However, the amount and quality of that language

may be deficient to the point that during his first years at school, standard

English must be taught as a second language. The same may be said for French

dialect as related to standard French. To meet the instructional needs of

the children and enhance self-concept instructional procedures must be



/ 0 /

structured to encompass both.

Anecdotal records kept by specialist teachers indicate in many instances

the positive value of bilingual instruction. The following are some Samples

collected during the first year of program operation:

is shy, immature and did not respond in English class.

I began teaching French and asked him questions but he continued to be

non-verbal. I asked one question in the Creole dialect and he immediately

responded. He now volunteers readily and sings out in a loud voice when

we sing "Dites Moi." He is also participating in English class."

is a student who has a very negative attitude toward

everything. During the week I asked a question, and he was the only one

who knew the answer. He even answered in a complete statement. I praised

him for knowing the answer and also for answering in a complete sentenca.

He is now acting more maturely and his attitude is a little more positive."

is a French dominant black child wno attends school

once or twice a week. He does not participate in English class because he

is too far behind and never knows the answer. In French class we are

talking about animals, and he is familiar with these since he lives on a

farm. Therefore, hE can answer many of my questions. His smile for having

succeeded at something is a delight to see."

For the past few days, I have noticed that the children are talking

to me about the animals they have been studying. Some of the French dominant

children are speaking more in French with me, whereas at the beginning of

school they all spoke to me in English outside of class."
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INSTRUCTIONAL COMPONENT: PRODUCT

GRADE TWO

A. Language Arts: French Dominant Pupils

1. The student can use complete statements in voicing thoughts orally.

2. The student is able to vary the tone of his voice in speaking.

3. The student can modulate his voice according to the text and the
mood of the talk.

4. The student is able to write legibly and identify the 26 letters
of the alphabet upper case and lower case (in manuscript form).

5. The student can associate consonant symbols with their sounds.

6. The student is able to spell related words by substituting beginning
consonants in familiar words.

:11 7. The student is able to articulate clearly word endings.

8. The student is able to use a wide range of descriptive words.

9. The student is able to perform simple introductions.

10. The student is able to answer the telephone correctly and take a
message correctly.

7611

.11. The student can identify the interrogative, declarative, exclamatory,
and imperative sentence.

12. The student demonstrates a knowledge of the marks of punctuation
(by inserting the proper mark at the end of a given sentence).

13. The student can tell two or three of thz most important ideas
Iinvolved before relating a story.

14. The student is able to tell stories accurately and interestingly.

15. The student is able to use have not, don't have any, them, those,
went, and gave in correctly phrased expressions.

1 16. The student is able to compose stories and poems with the aid of
the teacher.

17. The student is able to determine the sequence of events when given
pictures in random order and also to be able to relate the ideas
presented in a story in sequence.

a 94
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18. The student is able to put sounds together with correct stress,
rhythm, pauses, and intonation.

19. The student can read orally selected English materials with fluency,
clarity, average intonation and expression.

20. The student is able to comprehend and organize selected English
reading material.

21. The student i: able to interpret what is read through the use of
context and picture.

22. The student can use picture clues to recognize words.

23. The student can recognize words through use of context clue.

24. The student can recognize words through structural analysis.

25. The student is able to recognize c,..2rds through general configuration.

26. The student is able to recognize through similarities of known word.

27. The student is able to attack new words through phonetic analysis.

28. The student is able to put a list of words in alphabetical order
when all the initial letters in each word are different.

29. The student is able to spell the new words by determining spelling
of a rhyming word.

30. The student is able to recognize and identify the - ed and - ink
forms of a word.

31. The student can discriminate between root words and their possessive
forms.

32. The student demonstrates the ability to see likenesses and drference
in word forms.

33. The student demonstrates auditory Arception and visual discrimination
in determining beginni4 consonants, final consonants, rhyming words,
blends, and diagraphs, long and short vowel sounds.

34. The student is able to determine if a word is a compound word and
to determine the words which make it compound.

35. The student can relate in sequence the ideas presented in a story.
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11.13 1-4wyp.A.isone.-yay - only non-English Hother Tongue
students (including N-111T-Ml.glish dominant). Enefsh
iiother tongue students do not receive instruction in

a second language
0-no English ;loner tongue students
2- 2 way - 1121 learn the second language

11.14 The amount of instructional time in and through their second language

for pupils who are native speakers of English is:

pa[-e 11

11.13 .

code: 0 = not specified N.A. = not applicable, no English UT students

+re:
1

2
3

fl 45.

is 76

I-

.

11.14
ran. per day
of instruction

N-nirr

,. . . . . ....

Total min. per

day of any
instruction

n5
h5

.

11.15
Subjects taught

is second lang.

.eE,6, 5 Mot: L.6

Pet

io
11
12

!.. . , . ... .. .......
-:. .. .... 1 -

.1.

, ... ..
, .. ... .

.. ... . .. ....

11.16
% of time per day

of instruction
througAA-4g...,,,

PAta. . . 4.0 +4? .
.. . ... ..

,
3.
4
5
6.

p7.

10.
11
12

... ..

11.17 taxed or Appmp.te larQuage. usage, Im.t.aaphsr And/or, aide 11.17 .7.5.

in the classrorm (mar:: all that apply)

0-not specified
1-languages are never mixed by either the teacher, aide or the

pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teachersaide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-

professional uses another during the same class period; students

nay use either.
Dthe teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during

lesson.
7-the teacher uses English and the paraprofessional then translates

the sane material for II -ZIT pupils.

8-other (summarize)
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2
1

3

11
6

.

, i 61K

7 ., .. if .

8 ...,.. ... ..... .. .4:. ; 0

c c

10 1 I .10. .
. . ",.....i ..... .. , i ........ ... ......

11 L

_
11

12 I
i

, . ...:12.....

Idn. per day
of instruction
through N-TaiT
r
1...NS ... ,,,....,

_Ns_ :,
, 16

.., ,....
;

Total min.

day of any

instruction

..r5 .

P 5 ..
,

V1

per

,,., . : . 1

. ..

Subjects taught ::., of t.I.,ue yA:r day

in second lang. of instruction
through.A-41.T

. PE,6i $ MIA,: LA . ..P.Pte. K.. . : 4.0 ek,, . _

L Pa, 6 s ,t,l% 1.14 i 1 ti 0 vo ..

1246141.5S.,A; ItA i g. .. .t. p. 0/b

. 5.

5

11.171112342YPAPAP6t,P.1411.0Pg.PP.WP.hY and /or aide, 11.17

in the classroom (marl: all that apply)

...

0-not specified
1-languages are never mixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacher aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-

professional uses another during the same class period; students

nay use either.
&the teacher reinforces any conversation initiated by the child

through the use of whichever language the child has used at the time.
6-constant switching from one language to another by teacher during

lesson.
7-the teacher uses English and the paraprofessional then translates

the sane material for Nzz pupils.
8-other (summarize)

12.0 liF,THODS OF SECOND LANGUAGE TEACHING

(liar:: all that apply; some projects may use a combination

of methods)

91.4io-linguel. habit shills or behavioral approach. Emphasis
on communication. Includes contrastive analysis of sounds
(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic. Structural drills and

dialogues are systematically presented. Includes direct as-

sociation between object and word in second language in a
sequence of patterns learned in complete sentences. Inductive-

generalizations drawn from examples.

2-Transformational zcognitive PITYANgl.
Acquiring an understanding of the structural patterns or
gramatical rules of a language.

12.0.
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nductive -generative approach: through listening to communications
perhaps of peers, and attempting the new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language it amyired)

Includes direct association between object, picture or action and
word in second language.

2b-deductive - the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
examples, i.e. ansvering questions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

:.:-Grammar - Translation ilethod

Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DCMINLNT MD SECOND UNGUAGE SKILLS SEWENCE

AL N* Language Skills Sequence
(*Audiolingual Hethod: listening, speaking, reading and writing)

I II

Non dom
udents__-

A in dory B in
lang second

lang

Eng dom
students

A in dom B in
lang second

lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening- speaking
skills are learned:

&concurrently with dominant larK7uage

listening-speaking skills
2-after a specified level of compe-
tency achieved in listening-speaking
skills in dominant lan:uage

3-a specified period of time after
listening-speaking skills in dominc.nt
languavR taught

At.

13.2 WI sequence followed:

istening-speaking proficiency
precedes introduction of reading

2-1Ieading is taught concurrently

with listening-speaking skills
3-Learning to read overlaps learning

of listening-speaking skills
4-There is some overlap between

learning to read and to write

-

13.1 IB

A A
veLt .

e s.

13.2 IA. I

IB

IIA t

IIB



to negative, declarative to interrogative, active to passive.

2,-Grammar - Translation iiethod
Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DOMINANT AND SECOND LANGUAGE SKILLS SEQUENCE

AL Vii* Language Skills Sequence
(*Audiolingual liethod: listening, speaking, reading and writing)

I II

Non Eng dom Eng dom

students students

A in dora B in A in dom B in

lang second lang
lang

second
lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speaking 13.1 IB I

shills are learned: IIB--17-
()concurrently with dominant lanGuage

listening-speaking shills i .2IL

12-after a specified level of compe-
tency

in dominant lan,::uage
A

f Pi ved
achieved in listening-speaking

3-a specified period of time after
____.

listening-speaking skills in dominc.nt 0 5.
languarA taught

13.2 Al E sequence followed:

Glistering- speaking proficiency
precedes introduction of reading

2-1-teading is taught concurrently
with listening-speaking skills

3-Learning to read overlaps learning
of listening-speaking shills

4-There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency
determined by:

LAATALAf easure of listening-speaking
3)0 m CNOtin CIL proficiency
T¢-Sir 2-informal assessment by teacher

0.4..0.

x .X

13.4 Second language reading skills
are learY.ed:

1-Concurrently with learning to read

(Et

in dominant language
fter a specifiea level of dominant

anguage reading competence
achievement

3-a specified period of time after

earning -b.() read in dominant language
(e.g. a specific grade)

4-before learninG to read in .dominant

language

13.2 IA, t

IB I

IIA
X

13.3 I1L.

IB -1--

11A:

13.4.

P
,gyp
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4. He will volunteer responses in class readily, and will do so in

his dominant language.

5. When participating in group activities he will voluntarily se-

lect a partner, doing so at times without restricting his choices

to pupils of the same dominant language.

6. He will attend school regularly with comparatively few absences

other than those associated with physical illness or reasons of

a similar degree of validity.

II. INSTRUCTIONAL COMPONENT: PROCESS

A. Language Arts

1. On the basis of the Language Dominance Test, the teacher will

classify each pupil as either French dominant or English domi-

nant.

2. The teacher will plan and direct activities and display materials

related to the language taught.

3. The teacher will teach English as a second language (oral) and

French reading readiness to French dominant pupils, and French

as a second language (oral) and English reading readiness to

English dominant children.

B. Other Instructional Areas

1. The teacher will teach social studies and music units in French.

2: The teacher will provide instruction in other academic areas in

English (for example, mathematics, science, art, and physical

education).

3. The teacher will build, administer, score, and interpret ap-

propriate unit tests in French.



13.5 Reading is introduced:
A-individually, when child is ready

or at a specific time during grade: h
1

2

3

13.6 reading readiness is determined by:

1-test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

I

Non Eng dom
students
A
dom second
lang lang

.811,4

_X.

4.1.00.811.

40.1100.1.

page 13
II

Eng dom

students
A. B

dam second

lang lang

1.011.16

13.5 IA I

11,5

.6.70

-----

110 .0.

13.8 Grade level academic achievement (math, science, etc.) in the
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade
4-far-th grade

-made
:;race

/-otiler (specify)

14.0 INTECATION OF SECOND LANGUAGE LEARNING WITH OrIER LEARNING:
(mark all that apply)

1-Second language learning is only a sep-

arate subject for English-speaLing stu-
dents; the second language is not used
as a mium of instruction for other
subjts.

(I)
2- ecoylf larl.n.age learning is both a oep-

arato subject and also a medium of
instxuction for other subjects.

3-Second language learning is always in-
tegrated with the learning of course

I = N-E
dom
students

L

TI = E

dom
students

13.6 IA__

1:IAI__1_11:1 P

13.8 IB
IIB.

p15



13.6 -leading readiness is determined by:

1-test of reading readiness .Y... .A. .21L jf_ 13.6 IA__ 1....

2- informal teacher assessment ...........
IB___It_. 1 1 C

IIA_L_ pt 1
IIB___1.,_

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

.r.0.41..

0........

.4.M.... a 13.7 IA 115

a

.. ....
gi..-

IB

IIA-
.0. all. .

IIBM./04a..I
13.8 Grade level academic achievement (math, science etc.) in the 13.8 IB

SECOND language is expected: IIB riS
1-in the first grade
2-second grade
3- third grade

4-fvu7t:i grade
Frai2e

6-sixt1 :rale
7-other (specify)

(mark all that apply)
414.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 14.0 I 121

4
N-E II= E

dom dom
students students

1-Second language learning is only a sep-
arate subject for English-speahing stu-
dents; the second language is not used
as a mdium of instruction for other
subjr:.Its.

(I) w2- ecol lannage learning is both a se --
subject and also a medium of

inst?Atotion for other subjects.

3-Second language learning is always in-
tegrated with the learning of oourse
content (such as social studies) or as
a medium of cognitive development.

cademic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

0-not specified

6 -other (specify)

..1

X_ pis e



15.0 TREATDENT OF CHILD'S LANGUAGE:
I

Non aig. dom.

students

A -in dom. B .2nd

lang. lang.

e child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 HATEMALS

11....11.

,age 14

II
15.0 IA

A d°11: 2nd IIB_ ir-:

Eng. lang.

see )(E-Rox

/o

-
..

-14 a_
16.1 Reading Naterials4Ypes

See ;(6qt) i

ading Materials are: (mark all that apply) 041001 15.4a..
inguistically based yr, , 0,, ern Oro.i Lo-9%.,tct.y Seri e&

(Merrill or Miami Linguistic
readers, ITA, etc.) 16.1 IAj yg )( IIL.x. LIB K f);21 C.

2-Basal readers

3-Dialect readers

4-Ekperience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1

2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

&Mame.= 001111

00.1.

16.2 IAf 5

41

ILL. 11 S

(2:n%r,e 2.::..t- o:_ lf.n3 )

16.3 The following are techniques and materials used for second language learning:

0-none specified
0-pattern drills
2-dia:og memorization
a-choral repetition

songs

gilt

rocraLim ed instruction
tories read to children

AUDIO VISUAL AIDES
ilims, filcstrips

flannel or magnetic ooards
realia, graphic displays



Pi' aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
deuonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATETJALS

_2(

11..

:3-0,t. )(6k0)( 14 a. -e-16.1 Reading Materials-Types
ading Materials are: (mark all that apply) acrd I Sa_
inguistically based

r . ct. ern 0 ra1 Lar9 t,t CI c\t) Series.
(Merrill or Miami Linguistic
readers, ITA, etc.) 16.1 IA, ig )( II.11NL In f)2 1 C.

2-Basal readers

3-Dialect readers

4-Experience charts (stories
dictated by children) 41111.1110 11111110101111/0 4

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:

II:. 11 5
2-Grade 2
1-Grade 1 16.2 IA h.5

3-Grade 3
4-Beyond Grade 3
0-not specified

(2:rr.se 1...6- 1.
o:-. .7.f.nc -)

16.3 The following are techniques and materials used for second language learning:
0-none specified
pattern drills

2-dia:og memorization
(1#-choral repetition :-A: IE:

C4)songs al A
gitrccra:ined instruction 1.-
tories read to children =1 -k_

AUDIO VISUAL AIDES

flannel or magnetic ,cards

lams, filmstrips

3 it._
.1CL

-realia, graphic displays
ecords, tapes 1

listening centers I T
2-multi-media approach- _

Experiential:

(:;g
.

1 -role playing X
uppetry

15 xperience charts
6-primary typewriter .......
17-learning through direct experience .MIN ON

with materials e.g. Montessori
18-activity centers-chosen by child
19-other (specify)

....O...

/*
Learning outside the classroom:

field trips AL A
suggested TV programs MMONIOMIO

22-,,thcr (specify) _
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Woodland Animals, Transportation, The School, Insects, ConMunity Helpers,

Zoo Animals and Numbers. These will, of course, be adapted to grade levels.

1

a

r Supplementary reading material and filmstrips in French are being added

to the school libraries having bilingual programs. Slides are being developed

on the local level to correlate with new units being taught. Narration will

be done in French. English narrated films are being adapted in French to

correlate with units of instruction. Some under consideration are "Taking

Care of Myself," "Beginning Responsibility," "People's Things," "Your Family,"

"Cajuns on the Bayou," "Nursery Rhymes." For further development of oral

fluency some films and films 1' will be used with English narration deleted.

Children will be requested to provide the word or concept represented on

the screen in French.

Use will be made of some commercial publications for adaptation and

development but geared to lower levels. The McGraw-Hill publication

Learning Time With Language Experience for Young Children and The Teacher's

Publication Corporation Handbook of Kindergarten Activities will be explored

for ideas for instruction in both English and French. Other commercial

publications being used for adaptation are En Avant, Let's Speak French I

and Introducing French. Commercial poems and short simple stories will

also be considered for adaptation.

In the area of the psychomotor domain songs, games, dances, fingerplays,

puppets and pantomimes will be used. Many songs and games of the early

Acadian era or which are Cajun oriented will be introduced to the children

in both standard French and the dialect.

r71 -.7 a. CorrVinuitk;on
48
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Some locally prepared reading material will be available for the more

advanced students in standard French. Some of the LEIR approaches referred

to in the instructional component will be used with the group. For example,

the students will develop their own stories from pictures. These stories

will be dictated and recorded on experience charts which in turn the

children will learn to read. A similar plan will be used for those students

speaking sub standard English or being non-fluent in that language. Materials

will be developed resembling those found in English Step By Step and Begin-

ning Lessons In English. The selections will be used to best advantage for

developing English language skills to listen, to speak, to read and to

write. Skill reinforcement will play a major role in both plans.

Since young children's
language-learning occurs in the progression of

listening, speaking, reading and writing, developing the child's "ear" for

language (whatever the language) is a most important factor in this language-

learning. Since "reading" comes third in the learning continuum for

language, it seems rational to assume that the degree to which proficienty

is attained in performing the listening and speaking skills will have effects

on the attainment of reading skills. Particularly important for speakers

of non-standard English and French dialect is a concentration of efforts

at improving their abilities to hear and reproduce needed sounds accurately.

He must be trained to listen for differences in'sounds, understand what he

hears and reproduce the sounds he hears orally and correctly.

For these reasons listening centers will be astablished in the class-

rooms. One of the major aids here will be the Language Master Reader.

This will provide reinforcement materials for the less advanced pupils in

49
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French; enrichment for the more advanced student. It may be used also

to reinforce non-standard English by providing pattern drills and other

aides. The listening centers will be equipped for the skill progressions

of listening, recognizing sounds, understanding placement, using senses,

scrutinizing detail, comparing, classifying, understanding changes in

time, recognizing sequence, recognizing cause and effect, predicting out-

comes and sharing feelings. The centers will be strong working, activity

centered areas with special emphasis on using audio visual aides to develop

fluency in both languages.

In conclusion, there is increasing evidence that learning a foreign

language has a positive transfer effect upon the mother tongue (English)

and enables the child to understand his.mother tongue better. Mildred

Donoghue, who has received all of the current experiments and research,

sums it up in her book Foreign_ anguages and the Elementary School Child

with this remark, "With an international enrollment of millions, foreign

language in the elementary schools is no longer fad or a frill for a

few, but a mater-of-fact addition to the elementary curriculum with

respectability and status of its Own."
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16.4 The sources of Non-English materials and textbooks are: 16.4 ez, 3) II I I(mark all that apply)
0-not specified

119

.

1 (-are written- by native speakers of that language
wcommercially prepared and published in countries where
A.

See Ke roy. /5 et-
N-E is the native language (canopio.)

c developed by the project's own bilingual staff
eveloped by the staff of another bilingual project (specify which)

,,,

5-developed in,cOnjUnction with project parents
6-developed by or with members of N-ENT community
7-are culturally appropriate for N-E culture
(specify how this is determined)
Ware cross cultural
9-commercially prepared and published in the U.S.

Waretranslations of U.S. texts

Ware coordinated with materials used in the regular subject
curriculum

12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5 1

component are:
0-not specified

1-xerox att..ched-page and document 4).2.1 <..Wim........1.M.
I 4 1 (i, e

17.0 STUDENT GROUPING See )ciAir) it I5 cx.....

17.1 Student grouping; mixed or separated into dominant language 17.1 31 q
groups: (mark all that apply)
0-not specified

EMEilaJILIEthaillgge_IISgrimpe are:
1-always mixed for all learning
2 -nixed for language learning

ixld for some academic subject learning

fixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dami.ant
language groups

7-never nixed for language or other academic learning
8-other (specify)

n. a, - (no -,T1, students)

17.2 Students are grouped for language instruction:

pis

17.2 I A
(mark all that apply) A.-more than the time B Less than is- the time

1-total class .....1---- r t5
0-not specified

2-small groups (specify size) 4.

3-individual instruction .1
17.3 Criteria for grouping: Students

0-not specified I Non Ehg II Ehg dom U.Eng dom
dom MIT

11:11-by age
2-by native language
by dominant language

J V 14int119 rtiN IV,InP4n4n,%amr



(specify how this is determined)
are cross: cultural

9-commercially prepared and published in the U.S.
Waretranslations of U.S. texts

Ware coordinated with materials used in the regular subject
curriculum

12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5 1

component are:
0-not specified
1-xerox athched-page and document O.Z. I <.-

1 5 el-

See SA0 I 5 °L...17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1 31 it
groups: (mark all that apply)
0-not specified

129211§2L1212111ggal49_gragare:
1-always mixed for all learning

[ 1
S r

2 -mixed for language Aearning
mixed for some academic subject learning

ed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into

dominant language groups
6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning
8-other (specify)

n.a. - (no ,.:11 studarts)

17.2 Students are grouped for language instruction: 17.2 1 A
(mark all that apply) Amore than the time B Less than 2 the time
0-not specified
1-total clais g) 5__Ai_

12-small groups (specify size)
3-individual instruction

17.3 Criteria for grouping: Students

I Non Eng II Eng dom Iiiihg dom
dom ENT MIT

1-by age i7.3

2-by native language
by dominant language 7.tE. -X_ :I

0-not specified

y language proficiency
(ex. level of reading skill), )r_

n.a. not applicable
(no E.dom/NEHT)

111.0 TUTOIIING

$18.1 Student Tutoring is: (mark all that apply)
no-not mentioned
0-type is not specifies
1-inter-ethnic (N-ENT student tutors ]iIT students)

2-intra-ethnic (N-ENT student tutors N-EIT)
3-done by older children (cross age)

one by peers (same age)
5-other (specify)

18.2 Paraprofessionals or aides give tutoringnr instruction as follows:
0-area not specified 18.2 0 3 4.1
1-inter-ethnic (N-74.IT aide tutors ZIT student)

'n the acqusition of native language shills
n the acqusition of second language shills

4 in other academic subjects



rt- cAA

Materialr. under comAdorAtion for tilt first yvar art.:

Grade K - french langua,,,,e arts for French-doninant:

C.,,ceshofi
16,5*

To be selected from French and Erench-Can adfan

e.g. series produced by the Centre de Psycholoric et

de Ndagogie in Montreal.

French language arts for English dominant:

Bon jour, Line; En avant; FrCro 3Ncques; Pnrlens franceti

English language arts for French dominant:

Michigan Oral Language Series, English Guide -Kinderarten;

Harper and Rot, The Linguistic Reade,-s (later; perhaps for

grade 1)

English language arts for English dominant:

State adoptions

Social Studies for all:

Cultural units locally under development for primary grades.

Other:

State adoptions.

Grade 1 - For 1970-1971 only, there will be considerable if not complete

overlap with K selections in language arts and social studies,

with the possibility of a different rate of progress. Other

subjects will have different materials at the two levels

'according to State recommendations.



1

1

1

4.

1

flsb

5. Project Components

a. Instructional Program

The average class will contain about thirty children. It is

planned that sectionizing will be accomplished without reference to

linguistic dominance. English-dominant and French-dominant children

are expected to be in about equal numbers in each classroom, with each

linguistic group being racially mixed. Within each class, the linguistic

variable will serve as the basis of grouping for instructional pur-

poses during specified parts of the day. The program plan for kinder-

garten (one-half day), follows:

Instructional Area
French-

Dominant Children
English-

Dominant Children
All

Together

Eng. Reading Readiness

.:11g. as 2nd Lang. (Oral)

French Readirg Readiness

Fr. as 2nd Lang. Oral

X

X

X '

Social Studies

Music

X
(Biling.-

Bicult.)

X
(Biling.-
Bicult.)

X (En

X (En,

X (En

X (En

Mathematics

Science

Art

Physical Education

At the kindergarten level, curricular areas are of course not

discrete, and insofar as possible those subjects which are listed as

given to the entire group in English only will be dealt with in a

. )

. )



bilingual-bicultural way. Thus for example Social Studies will overlap

Music and Physical Education in the use of both French and English in

songs and games representative of the two heritages. The art, music and

Physical Education helping teachers are bilingual and will compliment the

teachers in these areas.

Beginning in 1971-1972, in grade 1 the program will continue the

same pattern as that used in kindergarten, except in language arts.

At this point is believed that each sub-set of children, whle continuing

the oral study of their second language, can initiate reading readiness

in that language as well. This is based on the assumption that reading

readiness and possibly reading itself was begun in the dominant tongue at

grade K. Language arts for grade 1 therfore will be for 1971-1972 and

thereafter:

Instructional Area
French

Dominant
English
Dominant

All Together
All Together

English Reading
Readiness

English Reading

English as 2nd Lang.

Friend' Reading

Readiness

Bench REading

French as 2nd Lang.
(Oral)

X

X

X

X

X

During this initial year, the children in grade 1 will not have

had a bilingual instructional program at K. Their language arts

program would therefore follow a pattern along these lines:



3

Area

French
Dominant

English
Dominant

Eng. Readiness &
Reading

Eng. as 2nd Lang..
(Oral)

French Readiness &
Reading

French as 2nd Lang.
(Oral)

X

X

As will be noted, the grade 1 plan is quite similar for this year

only to that proposed for K, except that faster progress in readiness

and reading in the dominant language is expected of each group.

As the program develops, it is hoped that community support and

staffing capabilities will permit an expansion of the use of French,

for both groups, into additional subject areas.

Staffing will be acccs$lished through the use of teams of three:

one full-time teacher per class (all those hired by local funds for the

project so far are local persons who are thoroughly conversant with at

least one local dialect of French, as well as fully competent in English);

one full-time aide from the community, whose dominant language is local

.French; and one third-time teacher assistant per class,who is a native of

France (these assistants will arrive in October, after the pattern of

acceptance and use of both English and oral local French has been establish-

ed); one third-time French specialist teacher from Louisiana. It is

planned that the head teacher will have overall responsibility, and also

immediate responsibility for the teaching of all English language arts,

*ember daninant or second.



18.3 Parent tutoring: (mark all that apply)
no-not mentioned
0-type not specified
1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

page 16

18.3.517

Parents are trained to become tutors for their children:
3-in the home by a home- visiting teacher
in an adult education component
in school through observation and guidance of teacher

6-as parent volunteers who tutor during the school day
Omaterials are provided for use in home by parents
8-other (specify)

19.0 CURRICULUM PATTEUNS 19.0 At, 21t11)

The _stated curriculum pattern of the bilingual project:
1-Except for inclusion of N -21T instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
Osman_ group instruction
5-individualized learning
6-open classroom
- guided-guided discovery and inquiry

curriculum which is both child and subject-centered
-others (specify)
if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVELOPIMT

20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned 20.1 /I 3 Li

/(structured envirionment rich with materials child can manipulate
order, compare, match for perceptual-motor development

2-non-verbal materials, such as Montessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

Glabeling and discussion of concepts related to time, space, distance,
position
Glabeling and grouping actual objects to learn classification;
grouping objects with common attributes and labeling, their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery) using
materials rather than text; active experimentation by child with teacherts

__(..A.id,ncc rather than t_.acher dc=on tration.



7 .o cunnicuLuK PATTERNS

Qraaterials are provided for use in home by parents

8-other (specify)

19.0

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N -E1T instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ 'from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
small group instruction

5-individualized learning
6-open classroom
-guided discovery and inquiry- guided

curriculum which is both child and subject-centered
-others (specify)
if the program includes activities which complement
experiences children encounter in the home, community

and through mass media i.e. TV, aescribe below:

20.0 COGNITIVE DEMOPIMT
Ik

20.1 Cognitive development in early childhood grades is fostered through:
Omethod not mentioned 20.1 J II

/
Ostructured envirionment rich with materials child can manipulate

order, compare, match for perceptual rotor development
2-non-verbal materials, such as Montessori materials from which

children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

Olabeling and discussion of concepts related to time, space, distance,
position

0-labeling and grouping actual objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery, using
materials rather than text; active experimentation by child with teacher's
guid,..nce rather than Lacher demonatration.

6-direct experience of math through discovery rather than instruction
7-other (specify or xerox) p. no. and document:

20.2 Cognitive development in later grades (grade 4 and above)
0-method not mentioaed
1-specify or xerox p. no. and document
n.a.-no grade 4 or later grades

.t1



21.0 SaF-ESTMI
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21.0 121 3,a, 5; 3
/0 , at.

Stated methods of project compenent expected to increase self-esteem:
no- self - esteem not mentioned as an objective

0-self-esteem is en objective but methods not specified
Teacher encourages pupil to verbally express his feelings:

athrough role-playing
puppetry

&language-experience approach: students dictate stories from
their own experience
ateacher accepts, ac!nowledges ideas and feelings
teacher encourages non-verbal expression of child's feelings
through painting, music, dancing

6-teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways

C/Ateacher provides experiences leading to competency and
success

8-teacher provides experiences where occasional failure is
acknowledged as part of everyone's experience; second
attempts are encouraged

9-other (specify) (xerox or summarize) document page ;I!

Teacher provides experiences in pupil self-direction and acceptance of
respons'bility, such as:

1

q)*pupils act as tutors for other pupils
-pulls have some options in choice of curriculum

9 2
pupils choose activities from a variety of interest centers
-older pulls participate in curriculum planning and/or
development

14-Inipils write a oiling »3 newspaper for dissemination to the
community

15-other (specify)

22.0 LEARNING STRATEGIES 22.0 r
1-The project mentions the following specific ]earning strategies
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Example: Navajo children resist participation in an authoritarian)
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

*A %OAT. f41.4031;lentonee..SI. 4304M LtrrCr`av'Se"it IN3) el.it6* 4Lre:_a_
11**0 r ViR) r% IhirlosA I\ 4.A *Wm- I cw.r.okLeal IL ow-r% 461r% 46Y. '1416441 i141

'or% eXtrtv44.y t141Ca'; V 4, self - ov.i &iv. NcPck class room 41%

4; lemma i td! CA104 0) ro cAL.061.14t. 44,0g1 46. 4.1r% 'mt.% 41LvNa tlp

tk 44.4- OIX011 1, 41. se 044- i C1144, t trttly 04 e Vcri" v-43- t 111-i

4-0 tSic*61 40V% A ocmi ovi)11,...sorlm 46. p 464,1" re*A- °Ash; ps i PN sp; +AI of
pp SSILSS n

ig4L,

eAte.c.44..u4 to ci 0 ostc.r. 4.44 is c r

23.0 BICULTURAL COEPONENT



teacher accepts, ac:alowledges iLeab 1-.n,.. luatin,-

teacher encourages non-verbal expression of child's feelings

through painting, music, dancing
6-teacher provides experiences in which the various ways that

children act are accepted by the teacher; their actions are

discussed and the children are encouraged not to make fun of

""different" ways
Uteacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is

acknowledged as part of everyone's experience; second

attempts are encouraged
9-other (specify) (xerox or summarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of

responsThility, such as:
0 pupils act as tutors for other pupils

1 -pulls have some options in choice of curriculum

9-

pupils choose activities from a variety of interest centers

older pulls participate in curriculum planning and/or

development
14-pupils write a bilingual newspaper for dissemination to the

community
15-other (specify)

22.0 LEARNING STRATEGIES
22.o C.

1-The project mentions the following specific ]earning strategies

as important for reaching a particular ethno -linguistic group:

(specify or xerox) Document and Page no.

Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.

ItA %sir. te.41.5nAtentielltS... 430-ma-Cfria"41"-Se"Itibt)c"4"-3-4% °At"
r v.stV IN Vexio 1.0."40114.0..Ct 0."41 411.1r44L-r. 3C/164 %A)

e.y.s gictirtv,44.Ay 11.16+; V 410 sett- in, t. =h "c. fioKa.l class mow% 4.4) 411

S'+0,111de.r4 (144 ftliti) b% p re tetliSA.,..$1 441C1311.. C.), I d

1othdQ,rkckt cvel e.xptr
t,nf1y and t voorvt.t.a.o..k

10 ts40. I ;ON a poct 41.01 t_sonve. p 4.46r my:L*4(446; es t, sp; 41 Of
sse.ss iff I ni CtieCAU,A.k 'c.a.? 0.c. ty fo do cefke.r wist

23.0 BICULTUIIL C012010IT

23.1 This program is: 23.1 .24_44.5
1-bilingual alone
?bilingual and bicultural
bilingual and multicultural --.

0-not specified as to which of the above

an ethnic studies program is included in the bilingual program

Ot,rt, posters) realia, crafts of both cultures are exhibited in

the classroom
language and cultural content are integrated

7-other (specify)



0 ktestior-) .,1,, 0

PERSONAL - SOCIAL ADJUSTMENT

0b's)eei-iJes

Objective 27. Student shares songs, games, dances typical to his cultural.

Objective 28. Student volunteers to interpret comments made in his
language to other children who do not understand (Happens
during informal activities).

Objective 29. Student participates voluntarily in group activities
such as games and dances.

Objective 30. Student volunteers responses in class readily and will
do so di his dominant language.

Objective 11. When participating in group activities student will
voluntarily select a partner, doing so at times without
restricting his choice to pupils of the same dominant
language.

Objective 32. Student will attend school regularly with comparatively
few absesces other than those associated with physical
illness or reasons of a similar degree of validity.

30



23.2 Cross-cultural awareness:
If project mentions specific values or modes of behavior of

N-ElIT culture, please summariz3 below: (or attach xerox)

found in document if
0-not mentioned

page 18

23.2 0

23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 0
either or both groups, describe below: (or xerox - document page/#)

0-none mentioned

23.4 In the bicultural compenent knowledge of the N-Eur culture 23.4f10.4-ir
involves (mark all that apply)
s1 -no bicultural component mentioned
humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal

o...-povements

historical-cultural heritage of the past--contributions to art

and science
U}'Deep' culture: family patterns and contemporary way of life.
4-Itemization of surface aspects of a country--geography, dates
,:_of holidays etc.

A specific culture only e.g. one Indian tribe: lit.a.4iO4.h cW re-"c-IN

6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
speaking peoples)

7-A third culture different from NEiiT or ENT
8-Other (specify)

23.5 American culture is defined:
0-not specified
1-narrowly: primarily Anglo Saxon orientation
2-broadly: ethnic pluralism of America -- multicultural

contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or

elaborate in your own words

24.0 CONIMITY COITONRIT

24.1 Bilingual libraries are provided for:
0 - group not specified

Opro*ect children

23.5 a,

24.1_41_



23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 0
either or both groups, describe below: (or xerox-document page/#)

0-none mentioned

23.4 In the bicultural compenent Icnowledge of the N-LiiT culture 23.4 A 3
4

J-

involves (marl: all that apply)
bicultural component mentioned

umanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal
(21ovaments

Historical- cultural heritage of the past--contributions to art

and science
'Deep' culture: family patterns and contemporary way of life.

4-Itemization of surface aspects of a countrygeography, dates

(941 specific culture only e.g. one Indian tribe: ft chukciLh .cre-vc-IN
,.tof holidays etc.

6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
speaking peoples)

7-A third culture different frau laiiT or MT
8-Other (specify)

23.5 American culture is defined:
0-not specified
1- narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of America,-multicultural

contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or
elaborate in your own words

24.0 COILIMITY C017011 MIT

24.1 Bilingual libraries are provided for:
0-group not specified
project children

2-adults of the project community

Oteachers
no-bilingual library not mentioned

24.2 An ethnic studies library is provided for:
0-group not specified
Gbroject children
- adults of the project community
teachers

no-ethnic studies library not mentioned

23.5 2.

24.1

24.2_h 3--



24.3 Provision is made by the school for informing the parents
and community about the program through: (Mar'_: all that apply)

0-nethod not specified
no-no provision for informing community
(3)a-bilingual newsletter

a.monolingual newsletter
news sent to mass media.
'f articles included with project, check 4 444°4' 1C)a-1"gel

(formal
fliers sent home

(aformal meetings
7-informal meetings open to entire community
,Armeetings conducted in both languages
(9home visits
Arother (specify)
(19-project director personally involved in program

dissemination. specify hot;

tv,5
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24.3IAA

24.4 Community involvement in the formulation of school policies
and programs is sought through:

0-type not specified
no-not sought

1-existing community groups working with program
bilingual questionnaires
community-school staff canmittees

-community advisory groups
5-formal meetins open to the entire community
6-informal meetings with community groups
Arother (specify)
laproject director personally seehs involvement of community

in program. specify how;r0P

24.42 31W

24.5 The school keeps informed about community interests, events and
problems through:

, 2 3 Li
..._)___4_,..

no-no mention of school seeking to be informed about community
1- meetings open to the entire conmunity conducted in both
laDguages

gbltyc.,yauni representatives to the school
fl %rbaal questionnaire sent to the home
ome vicits by school personnel

5-other (specify)
0-method not specified

24.6 The school is open
0-not mentioned
no-school is not
Ar _ ... .

to the community through:

open to community for community use
. 4 '_

24.6112_



7-informal meetings open to entir eci-amunf.t..

AL-.meetings conducted in both languages

kphome visits
Arother (specify)
49.project director personally involved in progem

dissemination. specify how
06

24.4 Community involvement in the formulation of school policies

and programs is sought through:
0-type not specified
no-not sought
1-existing community groups working with program

bilingual questionnaires
community-school staff committees

-community advisory groups
5-formal meetins open to the entire community

6-informxd meetings with community groups

;4-other (specify)
Wproject director personally seeks involvement of community

in program. specify hou;r0P

24.4 Ai 31.89

24.5 The school keeps informed about community interests, events and

problems through: ;14.5.246:10
no-no mention of school seeking to be informed about community

1-meetings open to the entire community conducted in both

1pflg-aascs

cc.munity representatives to the school
bf' .:1,g1.1a1 questionnaire sent to the home

:are vislts school personnel

5-other (5.)ecify)
0- method nc c specified

24.6 The school is open to the community through:

0-not mentioned
nc-school is not open to community for community use
opening school facilities to the community at large for use

after school hours and on weekends
,,roviding adult education courses

3-other (specify)

25,0 3.12.;10? ZVALUATION

25.1 Project mentions description or dissemination of the bilingual
1 3 14

pr ran through: 25.1_4 4--

newspaper articles - ivNcl".444 ''' 1'14" .1)41Wi*
-radio programs

programs
.deo-tapes
ilms
isitqrs to observe the program
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Project's impact: 25.2
'I :k

1-Project mentions that other classes in the school, but 3 .00 v- 193
not in the program have picked up methods or material from
the bilingual program

(P.Project mentions other schools in the local educational system
have started bilingual programs % Puremts ttxpikested (t p 9C

`3 Project mentions that a University has instituted teacher
training courses in bilingual education to meet staff devel-
opment needs

26.0 ROLE OF EVALUATOR

26.1 Evaluator has field tested, on a group of children 'rho are of
the Fame language, culture and grade levels as the children in
the bilingual program:
0-not mentioned
1-published measures

staff developed measures
-staff translations of published measures

4- toff adaptations of published measures

26.2 Evaluator has personally observed students in the program:
0-not mentioned
no-never

1-once or twice during the year
;4more than twice
Qjlregularly
4-other (specify)

26.3 Evaluator has met ..th teachers:
0-not mentioned
ro-never
1-once or twice during year
,27more than twice

-regularly

4-other (specify)

27.0 EVALUATION PROCEDURE see )OE RDA

27.1 0-riot specified

comparison group has been chosen
2-A comparison group will be chosen

27.2 0-not specified (mar'.: all that apply)

pe-tests have been given to project group or sample
" will be H H

3-Post-tests have been given to project group or sample
H will be H u

Pre-tests have been given to comparison group
" will be H H

(t5
- ost-tests hc..ve been given to comparison group

H will be H H

26.1 3, 1.

10% C.,

26.2 3

26.3 3

27.1
I

r63"
27.2 112, )44 6) I

p If C-
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RESEARCH DESIGN

General Statement of Objectives

The evaluation activities will focus on four areas of concern:

1) the learner;

2) teachers and aides;
, 3) the parents; and
4) classroom materials and equipment.

The design is conceived in such a way as to provide information data

for short term use, as well as longitudinally, and was written in light of

the goals enumerated in Section IV of this proposal.

Briefly, the evaluation activities will be described for each of the

focal points mentioned above.

The Learner

A selected commercial test of achievement will be used to provide an

independent measure of pupil development toward objectives of a broad,

comprehensive nature (general educational development).

Other commercial or Southwest Educational Development Laboratory-developed

tests will be used to determine prior knowledge, in terms of learning ob-

jectives, possessed by the pupils at the time they enter the program. These

instruments would be of a more specific nature and would include a language

measure (e.g., The Auditory Test of Language) -- to obtain an indication of

the child's auditory knowledge o' language. A specific language test will

also be used to determine the dominant language of individual pupils (possibly

the Early Childhool Conceptual Ilaelopant Test). A mental maturity measure

will'be given so that the variable of intelligence may-be controlled for

interpreting and analyzing the data from other instruments (see the descrip-

tion of SEDL Data Analysis Procedures).

froeocor Icirto-11

4



The TentativeTentative Fupil Data Gathering schedule is depicted below.

Kindergarten

*Instrument Approximate Administration Dates
September Dec. Feb. Ea

Auditory Test of La7age X

Short Test of Educa...:anal Ability X

Metropolitan Reading Test X

Early Childhood Conceptual Develop- X

went Test

First Grade

*Instrument Approximate Administration Dates

September Dec. - Feb. May

Auditory Test of Language X
Short Test of Educational Ability X

Metropolitan Reading Test X

Stanford Achievement Test X

Early Childhood Conceptual Develop- X

went Test

Teachers and Teacher Aides

The primary aim in this focal area Is to help the teachers and teacher

aides identify and measure specific performance objectives. A seminar and

training session will be held early in the school year to develop these

capabilities.

Demographic information will be obtained from teachers, teacher aides,

And administrators for use in describing and analyzing the school.

The Tentative Data Gathering Schedule for School. Personnel is:

*Instrument Approximate Date of Administration
September Dec. - Feb. May.

Seminar - Training session on
Performance Objectives

Teacher Demographic Questionnaire
Principal Demographic Questionnaire

X
X
X

* These specific instruments may ortay not be the ones actually utilized.
However, the tests used will be representative of the concepts contained
within those enumerated.
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',hid' Is is be administered at the school test site. The materials are

shipped to a designated Site Evaluation.Coordinator.who has been given

141

11!!

1111

The Parent

A Parent Demographic and Attitude
QueStionnaire will be developed so

as to determine degrees of awareness of.the program and attitudes toward it.

The questionnaire
will be given the second half of the school year.

Classroom Materials ari Equipment

The Research and Evaluation Division will assist the local district in

developing a "formative evaluation system" for the systematic collection and

analysis of feedback information from students, teachers, and program oiigi-

ascot-observers. The major purpose would be to enable the district to have

the capability to assess the extent to which it is achieving stated objectives

and to identify and define needed revisions and modifications of materials.

These activities would be consistent with and be supported by. those of. the

September seminar on performance objectives.

ti

SERI. Data Collecti n Procedures for Evaluation Desi n m lementation

the Laboratory distributes at least one week in advance of the
. twe -

scheistlat &Les for administration each test instrument or other instrument

traislag in the administration of theinstruents or who has been instructec!

effIciately that he can explain p.teachers, or .others, the procedures to

be followed in administering the instruments.

The Site Evaluation Coordinator is responsible to the Laboratory's

1414 rations Branch (of the Research and Evaluation Division) for the

teesipt, administration, and proper return of all the instruments. Depending

eta. tbe particulars of the contract with the school site, the Coordinator

,e3

S
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is an employee of the Field Operations Branch or of the local school district,

but in either case he is responsible in respect to these activities to the

Field Operations Branch and must be a person who meets the qualifications set

by the Research and Evaluation Division. In general, this means he must hold

a graduate degree in education, educational psychology,
psychology, or re-

lated fields and must have at least one graduate level course in testing.

. .

Upon return ofthe instruments to the Field Operations Branch, they

are reviewed for completeness and apparent proper handling and then forwarded

in a complete batch for the site to the Data Processing Branch where they

are transformed by scoring and other prniedures into computer-compatible

.
data and processed in accordance with prescribed analysis programs. Infor-

mation on results are
furnished to the sites.

The Site Evaluation
Coordinator also reports from time to time on

teacher progress in respect to the program
materials and on other problems

or situations which may be helpful in Laboratory
monitoring of site progress.

In addition, he assists in preparation of the evaluation reports for the

site by submitting background information
relating to local use of the

program.

As suggested by his relationship with the Field Operations Branch,

the work of the Site Evaluation Coordinator is monitored by the field

Operations Branch. Within the headquarters
staff of the Branch a spe-

cialist for the program works with a limited number of sites to insure that

testing and other data collection procedures are accomplished in accordance

with the evaluation design schedule for that site.

SEDL Data Analysis Procedures for Evaluation Design Implementation

Upon receipt of
administered tests and other instruments, their review

in the Field Operations Branch as previously mentioned, and their transmission

4.



t', the Data Processing Branch, the instruments are there processed in

accordance with a previously prescribed
analysis design.

Test results are then processed along with demographic data concerning

each pupil to produce educational
statistical tables for each pupil in

respect to each test. Such items as means and standard
deviations also are

produced by class for each instrument. In addition, in subsequent years,

regression techniques will be used to predict annual achievement scores

for each pupil when various
groupings are made,

covarying on the basis of

pretest scores on a mental measurement or developmental level tests. In

effect, these analyses are used to determine that the program effects are,

or are not, uniform across all mental levels of pupils in the program when

pupils are compared in accordance with various measures such as education

of parents, sex,status, and numerous other variables including variations

in performance
levels on other test instruments. The computer programs

provide information as to the statistical significance of the results

obtained.

SEDL Evaluation Reporting Procedures

Reporting of evaluation results is, in general, based on the contract

terms regarding reporting. In general, the Laboratory prepares a formal

It

written report at the end of the contract or at the end of each school year.

The report typically
includes a description of the program including

the rationale for the program and the objectives for the program. The

questions to be answered, or the hypotheses to be tested, are stated. In a

subsequent section the pupils in the test
population (and any comparison

population) are described in demographic terms and in terms of test results

at entry to the experimental or comparison program. The teaching staff is

1

.7.s id°

1
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described in terms of its preparation and certification status, its ratio

in respect to pupils, and selected demographic data. The test site is

described. The evaluation design, including the instruments used and

the nature of the questions to be answered by the design are again stated.

Finally, the results obtained by the application of the evaluation design

are then reported. An abstract is provided for each such report.

Although the report is prepared in the Research and Evaluation

Division, it is reviewed by the Learning System Director. It is then

edited by the Information and Publications Branch in the Planning Division

of SEDL.

This formal report is submitted to the SEDL Learning System Director

and to the funding agency. In addition, copies are submitted to key

people at each test site.

In addition to this formal report, information is reported at

intervals back to the testing site on test results which may be of help

to site personnel in working with the children. Information is :egularly

reported to the Learning System Director as soon as test results, inter-

view schedule analyses, or other data analyses have been completed at each

data collection period during the school year. These results permit the

Learning System Director, or the director's staff, to make any adjustments

in the learning system or to intensify or redirect staff development ac-

tivities in accordance with tha indications from the results.

bra..
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LANGUAGE ABILITY MEASURES

*Auditory Test of Language (Carrow) (To be administered by SEDL Specialist)

This instrument is designed to measure the child's aural language com-

prehension without requiring an oral language expression from the child. The

test consists of a set of picture plates, each of which contains three black

and white line drawings. The pictures represent referential categories and

contrasts that can be signaled by form classes and function words, morpho-

logical constructions, grammatical categories, and syntactic structures. The

instructions provide that the words used in testing the linguistic structure

be used first as separate items so that failure on subsequent items can be

clearly distinguished as stemming from lack of knowledge of lexical items or

from lack of knowledge of grammatical form.

The test is designed for use with children of ages three through five

and also for children of ages six and seven. It is administered separately

to each child, with the test administrator providing the oral stimulus on

each test item.

Where the children to be tested are from Mexican American families, the

test is usually administered to one-half of the test population in English

and to the other half of the test population in Cpanish. At particular sits

this may be varied to select a sample of pupils who will be tested in both

languages. For age three children the "pretest" is given in Spanish at the

time they enter the preschool program. Several months later, just before

instruction is begun in English, they are "pretested" in English. At the

end of their school year they are "posttested" in both English and Spanish.

Four-year- and five-year-old children are given pretest and posttest in both

languages.

*This instrument may be adapted for use with French-speaking children.
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Where the children to be tested are not native Spanish-speakers,
all

testing is done with the English versions only.

Purpose in Using the
Auditory Test -- To obtain a measure of the child's

auditory
knowledge of language as

indicated by his
ability to answer cor-

rectly to language stimuli by correctly identifying
pictures, where the

stimulus is
provided in two languages for the Mexican American child or in

English only for the Negro
American or Anglu American

child with no other

language but English.

STAFF DEVELOPMENT
MEASURES

Demographic Questionnaire
for Campus Administrators (DQCA)

Principal's' Demographic Questionnaire (PDQ) (Self-administered
by Principal

Administrator)

The DQCA is a more elaborate version of the PDQ with a number of omissions

and some additions,
developed for direct transcription of information to

punched cards.
Generally, it

conforms in types orinformation sought and in

purpose to the DQCP. It will only rarely, if ever, be useful for tests of ,

statistical significance.
It may, however, be quite useful in providing

clues as to pupil achievement, or failure to achieve, on particular campuses;

and it may be even more useful in predicting teacher
participation in and

enthusiasm for SEDL learning systems.

Demographicluestionnaire
for Classroom Personnel (DQCP)

Teacher Demographic Questionnaire (TDQ)
(Self-administered by Teacher)

The MCP suggested for use in lieu of the TDQ seeks to obtain informa-

tion about the teacher's school assignment and teaching
qualification and

teaching history. It seeks also information
concerning the teacher's train-

ing, especially in respect to work with disadvantaged children.
Several

questions near the end of the questionnaire
seek information

concerning the

i



family status of the teacher. The form, as indicated by its changed title,

relates to all classroom personnel including all levels of teachers and

teaching aides used in the learning system.

The form is, of course, self-administered.
It is designed for rapid

transformation of the information into coded data on punched cards so that

summary information can be maintained on each classroom person and by use

of the classification
codes any relationships

between any of these factors

and pupil performance can be determined by regression analyses.

In general, the number of teachers at a single site will be too small

for firm determinations to be made regarding the significance of any of the

ranges on any variable for which information has been collected. However,

meaningfulicomparisons will be possible between teacher and aide training,

experience, and other data for the descriptive sections of each Site Evalua-

tion Report. In addition, at sites with extensive programs it will be pos-

sible to make statistical comparisons
relating to some of the more common

variables. Between sites, the number of classroom personnel should be large

enough to make comparisons on a number of the variables included in the DQCP.

Usually the DQCP will be administered only once each year and persons

completing the form for the second time will be asked to furnish only in-

formation which has changed from the previous report. For this purpose, the

previous form will normally be provided to the teacher to assist in determin-

ing which items of information no longer apply.

itumginsgaathLIKE -- To permit the testing of effects of various

factors in the classroom personnel's background on pupil achievement.

Short Test of Educational Ability (STEA) (To be admin. by Classroom Teacher)

The Short Test of Educational Ability (STEA) published by Science

Research Associates may be used in conjunction with the SRA Achievement
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Series to provide test information for pupils below the usual public school

grade levels. The STEA is provided in five levels:

K-Grade 1: Level 1
Grades 2-3: Level 2
Grades 4-6: Level 3

Grades 7-8: Level 4
Grades 9-12: Level 5

The STEA is designed to provide a short and reasonably reliable estimate

of educational ability, expressed as an I.Q. score. It is designed to avoid

reliance on achievement of concepts and skills acquired at school or at home.

The test batteries are available in machine-scoreable test booklets,and the

batteries are group administered. It is available in both English and Spanish

versions, and the Spanish versions are available in several dialects (South-

western, Cuban, and Puerto Rican). *

The availability of the test in both English and Spanish makes it par-

ticularly useful tc the Laboratory. SEDL procedure is to have the teacher,

using Level 1, to read each item in one language and then in the other when

administering the test to Mexican American pupils. This procedure eliminates

any disadvantage from language comprehension and permits a more accurate

determination of the child's intelligence level. For other pupils the test

is administered in English only.

Subtests for the five batteries are indicated in the following tabulation.

Composition of Batteries by Test Level

General Trait or 2-3 4-6 7-8 9-12 Remarks or
Ability Level 1 Level 2 Level 3 Level 4 Level 5 Explanations

Cause and Effect
Situations x

Simple Problem Solving.
Situations

Spatial Relations
Verbal Meaning (pictorial)
Number Series (No. manip.)
Arith. Reasoning
Letter Series
Symbol lianipulation
Time Minutes 30

"What would hap-
pen if...How
would you...

Manipulation of simple shapes
x* x* *Vocab. items
x
x x

x.

x
30 30

Manip. of letters
Manip. algebraic

symbols

Scores are provided as raw scores, intelligence quotients, percentiles, stanines,
and, for Levels 1 and 2 only, Mental Ages.

* These instruments could positibly be modified

3
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Stanford Achievement Test (To be administered by Classroom Teacher)

The Stanford
Achievement Test is a series of six different batteries

of tests, each battery applying to a particular level. Primary I applies

to Grades 1.2 to 2.5; Primary 2 to Grades 2.5 to 3.9; Intermediate I to

Grades 4 to 5.5; Intermediate 2 to Grades 5.5 to 6.9; Advanced, Grades 7

to 9; and High School, Grades 9 to 12. All levels are group administered.

The batteries are based on a core curriculum: spelling, language,

arithmetic, reading, and similar skills, varied by level of test to include

more sophisticated materials.
Science and social studies are introduced

early and continue through the-high school level, and at the high school

level the battery (complete) includes humanities and arts, business and

economics, and technical comprehension. A detailed breakdown of the sub-

tests at each level is given in the table below which shows the subtests

used in the partial
batteries and in the total (or complete) batteries at

the two intermediate and higher levels. (PB and TB.)

Batteries of Sub tests for the Different Level SATs

.Subtest Title Primary Intermediate

1 2 1PB 1TB 2PB 2TB

Word Reading
Word Meaning x x x x x

Paragraph Meaning

Vocabulary

x
x.

x x x x x

Spelling x x x x x x

Wbrkstudy Skill

Arithmetic

x
x

x x x

Arith. Computation x x x x x

Arith. Concepts x x x x x

Arith. Applications
x x x x

Mathematics
Na. Competence
Language

x x x x x

English
Reading
Science
Social Studies
.Arts 6 Hamanities
Business 6 Economics

Technical Comprehensibn

Advanced High School

PB Total PB Total B.

x

x'
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Subtest Title (Cont.) Primary Intermediate Advanced High School

1 2 1PB 1TB 2PB 2TB PB Total PB Total B.

Time allowance
(Minutes) 127 185- 201-261 192-267 178-255 320-440

160 235

Number of Sessions

Recommended 5 7 5 6 5 7 4 6 4

Arrangement of Test

Booklet (Number of
pages in the Single

Booklet) 12 16 23 31 22 31 20 32

For the two Primary level tests answers are recorded in the test booklets.

Scoring is by hand. For the higher level tests either hand or machine scoring

may be used. Scoring is, of course, by the Data Processing Division, Research

and Evaluittion Division, of the Laboratory. Subscores are derived for each

test in the battery, or batteries, used for the particular Laboratory learn-

ing system.

For each battery, or level, and its subtests'norms have been provided

by grade, age, percentile, and stanine. The grade scores are readily con-

verted to grade equivalents simply by inserting a decimal before the last

digit of the grade scores. (A grade of 85 becomes a grade equivalent of

8.5, or the equivalent of 8 and one -half years of schooling for the subtest.)

The grade score standard error of measurement, generally, is within four

grade points, or 0.4 grade equivalents. Thus, the odds are about two to one

that for a grade of 85, the true score of the pupil is between 81 and 89,

or his grade equivalent is between 8.1 and 8.9. For the advanced battery

the standard error is about 9 to 11 grade points, and for the high school

the error is about 2 to 3 grade points.
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The SAT is the result of a very comprehensive testing and validation

program. The criticise that it stresses factual knowledge and recall, as

compared to application, is perhaps the most frequent complaint made of

the test. It tends apparently to reflect the sore modern curriculum of

the higher grades somewhat bor-Par than that of the lower grades. Never-

theless, is breadth and the applicability of its approach to a vast

aa3ority of the nation's schools make this a highly useful test.

Purpose in Using the Stanford Achievement Test (SAT? -- Because of

the wide coverage of the various batteries of the Stanford and because of

the inclusiveness of the curriculum tested by the SAT, the test permits a

detereination of the comparative beginning level of experimental pupils

and comparison pupils for any grade level of interest and a measure of

the gain achieved by the experimental and comparison tattle for any gives

period of time -- a school year, or tore, or less. lias grade equivalency

scores permit adjustments based on the particular mouths, is a particular

grads, of pupils tested at different times dune; the year so that grade

placement discrepancies of pupils of divergent beckproced, divergent pre-

test scores, divergent treatment programs, or other differences can be

compared as to gain or lzas in pads equivalesc?.

The teat is useful to the Laboratory is Caere-tains the extent, if trey,

to which its experimental pupils started with a handicap. lost or gained

ground in respect to that handicap, or lost or soloed is reject to any

comparison group, including the national populatiess es which the test

batteries were normed.
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